Pupil premium strategy statement —
St Lawrence CE Primary School

This statement details our school’s use of pupil premium funding to help improve the

attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail Data

Number of pupils in school 102

Proportion (%) of pupil premium eligible pupils 20.6%

Academic year/years that our current pupil premium 2025/26 to 2027/28
strategy plan covers (3-year plans are recommended —

you must still publish an updated statement each

academic year)

Date this statement was published 1/12/2025

Date on which it will be reviewed 1/12/2026

Statement authorised by

Craig Battrick

Pupil premium lead

Craig Battrick

Governor / Trustee lead

Marie Matthews

Funding overview

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

Detail Amount
Pupil premium funding allocation this academic year £28220
Pupil premium funding carried forward from previous years | £0
(enter £0 if not applicable)

Total budget for this academic year £28220




Part A: Pupil premium strategy plan

Statement of intent

All relevant stakeholders at St Lawrence CE Primary school, including staff and
governors are committed to providing a primary education which results in all pupils
attaining academically and socially equally, whatever their barriers may be.

Given that we are a small rural setting within a close community, staff are encouraged
to get to know our families and pupils well and therefore are able to identify and
appreciate the impact of disadvantage, regardless of whether a pupil is entitled to Pupil
Premium. For context, the setting has seen the numbers of pupils entitled to Pupil
Premium increase from 17% to 20% over the past three years.

In the academic year 2025-26, school leaders aim to build on the positive outcomes of
the previous academic year and further improve outcomes for all pupils and especially
those who experience disadvantage. When making decisions about using Pupil
Premium funding, we have considered the context of the school and the subsequent
challenges faced. This is taken alongside research conducted by the EEF.

Common barriers to learning for disadvantaged children can be less support at home,
weak language and communication sKills, lack of confidence, more frequent behaviour
difficulties and attendance and punctuality issues. There may also be complex family
situations that prevent children from flourishing.

The challenges are varied and there is no “one size fits all”. We will ensure that all
teaching and support staff are involved in the analysis of data and identification of
pupils and intervention strategies in place.

Principles of our Pupil Premium Strategy

1. Teaching and learning and access to the core subjects and the wider curriculum
continues to being enhanced through developing an ambitious and accessible
curriculum for all to flourish.

2. We ensure that appropriate provision is made for pupils who belong to vulnerable
groups, this includes ensuring that the needs of socially disadvantaged pupils are
adequately assessed and addressed. In making provision for socially disadvantaged
pupils, we recognise that not all pupils who receive free school meals will be socially
disadvantaged. Provision for individual disadvantaged pupils is personalised and
based on information assimilated from a range of sources: assessments (including
SEN where appropriate); observations; conversations with parents and pupils;
involvement of external agencies where relevant, including Social Care and Health.




3. Pupil premium funding will be allocated following a needs analysis which will identify
priority classes, groups or individuals. Limited funding and resources mean that not all
children receiving free school meals will be in receipt of pupil premium interventions at
any one time, but that they will receive support over the course the academic year.

3. We also recognise that not all pupils who are socially disadvantaged are registered
or qualify for free school meals. We reserve the right to allocate the Pupil Premium
funding to support any pupil or groups of pupils the school has legitimately identified as
being socially disadvantaged.

4. Support is provided to families/pupils for accessing school (attendance) and
opportunities for extra-curricular activities.

Demographic Context

St Lawrence CE Primary School is a Church of England Primary School located in the
village of Preston upon the Weald Moors, to the north-east of Telford and located
within the Telford & Wrekin Authority. It is a smaller than average rural primary school
serving pupils from 3-11 with 102 pupils on roll-call arranged in four classes of around
25-30 pupils in each class. Most of the children lived beyond the boundaries of the
village in an area with a different demographic and are transported to school by car.

Objectives

Our approach will be responsive to common challenges and individual needs, rooted in
robust diagnostic assessment, not assumptions about the impact of disadvantage. The
approaches we have adopted complement each other to help pupils reach their full
potential. To ensure they are effective we will:

» Ensure that there is sufficient challenge in the work that disadvantaged pupils are set
* Act early to intervene at the point any need is identified

» Adopt a whole school approach in which all staff take collective responsibility for
disadvantaged pupils’ outcomes and raise the expectations of what they can achieve.

« To eliminate the attainment gap between disadvantaged and non-disadvantaged
pupils nationally and also within internal school data.

* For all disadvantaged pupils in school to exceed nationally expected progress rates in
order to reach Age Related Expectation at the end of Year 6 and similarly aspiration
results at the end of KS4 and beyond.

* In line with the Local Authority protocol to improve attainment for disadvantaged
children at every key stage.




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge | Detail of challenge

number

1. A significant minority of our children are from disadvantaged
backgrounds that are partly masked by social stigmatism within an
affluent area.

2 Around a quarter of our pupil premium children are in receipt of Services
Pupil Premium rather than FSM or LAC funding and therefore have
different needs.

3 Supporting pupil premium pupils to strengthen social, emotional, and
mental health needs while building resilience and independence in
preparation for secondary education.

4 A more limited exposure to cultural capital resulting in a comparative
disparity in breadth of vocabulary in comparison with their peers.

5 Anecdotal evidence of less incidental conversation around knowledge
acquisition within the home.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome Success criteria

Improved oral language skills and Assessments and observations indicate
vocabulary among disadvantaged significantly improved oral language
pupils. acquisition among disadvantaged pupils.

Evidenced when triangulated with other
sources of evidence, including engagement
in lessons, pupil book scrutiny and ongoing
formative and summative assessment
(including phonics screening).

Improved reading attainment among KS2 reading outcomes show that more than
disadvantaged pupils at the end of 80% of disadvantaged pupils meet the
KS2throughout the period to 2024/25. | expected standard. Tracked through internal
NTS assessment.

Improved maths attainment for KS2 maths outcomes show that more than
disadvantaged pupils at the end of 80% of disadvantaged pupils meet the
KS2 throughout the period 2025/26. expected standard. Tracked through internal

NTS assessment.




Disadvantaged pupils to engage fully
in learning benefitting from equal
access to enrichment opportunities,
ensuring their cultural capital is
broadened through participation in
trips, clubs, and wider curriculum
experiences.

Sustained high levels of wellbeing
demonstrated by:

* qualitative data from pupil voice, student
and parent surveys and teacher observations.
* an increase in participation in enrichment
activities (including after-school clubs and
music lessons), particularly among
disadvantaged pupils.

Disadvantaged pupils to achieve and
sustain improved attendance in line
with their peers.

Sustained high attendance demonstrated by:
* No differential between the overall
attendance rate and the attendance of PP
children.

* No differential between overall persistent
absenteeism and proportion of PP children.

Disadvantaged pupils with SEMH and
wellbeing needs are equipped to
engage confidently and independently
in school life, demonstrating resilience
and positive coping strategies when
faced with challenges.

Improvements in resilience and learning
behaviours resulting in improved academic
outcomes and overall well-being. All
disadvantaged pupils successfully access
Year 7 and beyond tracked through transition
and keeping-in-touch conversations.

Activity in this academic year

This details how we intend to spend our pupil premium funding this academic year to

address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £

Headteacher attend
training through the
PINS programme.
Disseminate to

colleagues in school.
PINS project -Year 2.

from the need for diagnosis and more intensive
levels of support for individual pupils to focus
instead on:

* strengthening knowledge and skills

* improving environments to better meet the
needs of all children, but with a particular focus
on neurodivergence 4 6 This will demonstrate
how a supportive learning environment and well-
equipped school can improve positive outcomes

Activity Evidence that supports this approach Challenge
number(s)
addressed

SENCO and The PINS Programme will support a shift away 2,3




for neurodivergent children, helping them
achieve and thrive.

Partnerships for inclusion of neurodiversity in
schools (PINS) programme - GOV.UK

Introduce and develop | The EEF Attainment Gap Report states that 1,4
a whole-school digital | “Quality of teaching is one of the biggest drivers
strategy that enhances | of pupil attainment particularly for those from
pupils’ accessibility to | disadvantaged backgrounds. It is crucial
learning and improves | therefore that schools focus all the resources
outcomes across the (not just Pupil Premium) on proven ways of

full curriculum to foster | improving teaching, such as tried and tested
pupil independence, continuing professional development courses
resilience, and the and feedback methods.”

ability to access self-

help resources and

provision in all

lessons.

* Purchase of iPads

(1:1 across KS2) and

specific educational

apps/programmes to

support learning.

« Staff training to

support accessibility

and inclusion of digital

and Al technology in

lessons.

To improve outcomes | The NFER research report, Supporting the 2,4
in writing line with FFT | Attainment of Disadvantaged Pupils: articulating
5 (top 5% of country) Success and Good Practice, highlights seven
including for those distinct ‘building blocks to success including
disadvantaged pupils. | “High quality teaching for all — emphasise

« Staff training, ‘quality first teaching’ and provide consistently
monitoring and high standards by setting expectations,

support. moni’gorirlg performance and sharing best

* Ongoing curriculum practice.

development in line

with research and

outcomes

* Introduction of OLEX

Al to ensure

standardisation in

assessment,

diagnostics and to

inform teaching and

intervention.

Following the There is extensive evidence associating 3
successful childhood social and emotional skills with



https://www.gov.uk/government/publications/partnerships-for-inclusion-of-neurodiversity-in-schools-pins/partnerships-for-inclusion-of-neurodiversity-in-schools-pins-programme
https://www.gov.uk/government/publications/partnerships-for-inclusion-of-neurodiversity-in-schools-pins/partnerships-for-inclusion-of-neurodiversity-in-schools-pins-programme

implementation of
using Zones of
Regulation at a whole
school level, the next
step to this is to be
able to teach and
provide children with
strategies to support
their newly developed
emotional literacy
skills

Better than this: [l
want what next?]
SENCO to provide
refresher ‘Emotion
Coaching’ training for

previously trained staff

and also for new
members of staff.
‘Future in Mind
Training’ attended by
the SENCO and
disseminated to staff
in school.

improved outcomes at school and in later life
(e.g., improved academic performance,
attitudes, behaviour and relationships with
peers):

EEF Social and Emotional Learning
Social and emotional learning | EEF
Future in Mind

Future in mind - Promoting, protecting and
improving our children and young people's
mental health and wellbeing

Targeted academic support (for example, tutoring, one-to-one support,
structured interventions)

Budgeted cost: £

Activity Evidence that supports this approach Challenge
number(s)
addressed

Strengthen The EEF states in the Teaching Toolkit, 5

assessment practices | “Evidence consistently shows the positive

and enhance impact that targeted academic support can

diagnostic approaches | have, including for those pupils who are not

to accurately identify making good progress across the spectrum of

individual pupils’ achievement.”

specific areas of need,

enabling tailored

support and bespoke

development within

lessons and targeted

interventions.

Provide targeted CPD | The EEF states in the Teaching Toolkit, “For 5

for support staff to one-to-one tuition led by teaching assistants,



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://assets.publishing.service.gov.uk/media/5a80b26bed915d74e33fbe3c/Childrens_Mental_Health.pdf
https://assets.publishing.service.gov.uk/media/5a80b26bed915d74e33fbe3c/Childrens_Mental_Health.pdf
https://assets.publishing.service.gov.uk/media/5a80b26bed915d74e33fbe3c/Childrens_Mental_Health.pdf

deliver precise, interventions are likely to be particularly

targeted support beneficial when the teaching assistants are
during lessons and experienced, well-trained and supported — for
short planned example, delivering a structured intervention.”

interventions, enabling
disadvantaged pupils
to access learning
effectively and make
rapid, sustained

progress
Continue to further The EEF states in the Teaching Toolkit states, 3
develop interventions | “SEL interventions in education are shown to

to improve learning improve SEL skills and are therefore likely to
behaviours, develop support disadvantaged pupils to understand and
resilience, emotional engage in healthy relationships with peers and

regulation, social skills | emotional self-regulation, both of which may
and manage change subsequently increase academic attainment.”
effectively especially
with regard to
secondary school.

Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £

Activity Evidence that supports this Challenge
approach number(s)
addressed
Further enhance the Research from European 1,4,5
Cultural Capital Commission states, “The weight of
strategy to ensure all the evidence also suggests that
children benefit from disadvantaged and vulnerable
rich opportunities to children may benefit more from
broaden their learning, | participation in Extra Curricular
accessing the wider Activities than more advantaged and
curriculum through less vulnerable children. Being from a
trips, visits, and virtual | disadvantaged background, however,
experiences, with or belonging to a vulnerable group is
funding support associated with less participation in
provided where ECAs as these children face barriers
required to remove to accessing ECAs compared to their
barriers to more advantaged and less vulnerable
participation. peers. Reasons for this include
children not feeling like they fit in,
ECAs not being offered at schools
with access to fewer resources and
not being able to afford to access
ECAs.”




Strengthen support
and guidance around
pupil attendance to
ensure all pupils —
particularly those who
are disadvantaged —
achieve attendance
levels above 95%. This
will be underpinned by
a range of strategies,
including enhanced
breakfast and after-
school provision,
regular termly updates
and guidance for
parents, and targeted
support through direct
involvement of the
Education Welfare
Officer (EWO) to assist
families in overcoming
barriers to attendance.

Department for Education (DfE)
report (March 2025) found a clear
relationship between attendance and
attainment in state-funded schools:

At Key Stage 2 (Year 6), pupils with
95-100% attendance were 1.3 times
more likely to achieve the expected
standard in reading, writing, and
maths compared to those with 90—
95% attendance.

* The study confirmed that regular
attendance is essential for building
both academic achievement and
social development, laying the
foundation for success at secondary
school and beyond.

» The DfE emphasised that even
small amounts of absence can have a
significant negative impact on
outcomes, with persistent absence
(missing more than 10% of school
days) strongly associated with lower
attainment.

1,4,5

Elsa support and
access to school and
family liaison support
where required.
Including:

Cool kids
Lego Express

There is extensive evidence
associating childhood social and
emotional skills with improved
outcomes at school and in later life
(e.g., improved academic
performance, attitudes, behaviour
and relationships with peers):

EEF | Personal Social and Emotional
Development

2,3

Total budgeted cost: £



https://educationendowmentfoundation.org.uk/early-years/evidence-store/personal-social-and-emotional-development?approach=teaching-awareness-of-emotions-and-feelings&utm_source=/early-years/evidence-store/personal-social-and-emotional-development&utm_medium=search&utm_campaign=site_search&search_term=e
https://educationendowmentfoundation.org.uk/early-years/evidence-store/personal-social-and-emotional-development?approach=teaching-awareness-of-emotions-and-feelings&utm_source=/early-years/evidence-store/personal-social-and-emotional-development&utm_medium=search&utm_campaign=site_search&search_term=e

Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

Challenge 1 Intended Outcome - Disadvantaged pupils continue to make expected or
better progress from their starting points.

Impact 2024-25

Compared to non-disadvantaged pupils, our disadvantaged pupils did not perform as
well as their peers in 2024-2025, although they made solid progress from their starting
points.

In Year 6 statutory outcomes, 60% of disadvantaged pupils met the expected standard
in Reading, Writing and Maths. This was lower than their non-disadvantaged peers and
particularly lower in Reading and Maths. Disadvantaged pupils made up 38% of the Y6
cohort.

Challenge 2 Intended Outcome - Disadvantaged pupils with SEMH and wellbeing
needs are equipped to engage confidently and independently in school life,
demonstrating resilience and positive coping strategies when faced with challenges.

Impact 2024-25

Year 6 pupils, including those who are disadvantaged, transitioned successfully to their
various settings in secondary education. Pupils were supported both academically and
emotionally, enabling a smooth and positive transition into Key Stage 3

Challenge 3 Intended Outcome — Disadvantaged pupils attend school regularly and
engage fully in learning, with barriers to attendance effectively removed. They benefit
from equal access to enrichment opportunities, ensuring their cultural capital is
broadened through participation in trips, clubs, and wider curriculum experiences.

Impact 2024-25

Whole school attendance across the year is very positive, improving across the year,
with whole school/whole year attendance just under 96%.

There is a slight differential with disadvantaged pupils (94.3%) and this remains a focus
for 2025-26.
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OFSTED Section 8 Inspection in January 2025 saw the school retain its overall GOOD
outcome:

Pupils are happy at this small and friendly school. They feel safe. They enjoy learning
and have positive attitudes in lessons. The school is ambitious for all pupils. It
encourages them to work hard and behave well so that they can be ‘the best you can
be because with God all things are possible’.

Caring relationships across the school mean that pupils get any support they need.
Pupils behave well in lessons and at social times. They mix well and get on well with
each other. They take turns when playing and are usually very kind to others. Children
settle in quickly when they start in Reception. The school is quick to support pupils if
any become upset. Pupils say that St Lawrence is like a family.

Pupils learn well and flourish at St Lawrence. This includes pupils with special
educational needs and/or disabilities (SEND). Pupils enjoy assemblies and the many
rewards that they can earn. They know what the school expects of them. They think
rules are fair. Pupils say they love their trips and extra-curricular activities. These help
to broaden their horizons and interests. Nearly all parents and carers say that their
children like school. Most would recommend the school to others.

SIAMs Inspection in February 2025 indicated that St Lawrence CE Primary School
lived up to its foundation as a church school:

The Christian vision of St Lawrence School motivates its pupils to live well together and
thrive as learners. Working together as a federation both Tibberton Church of England
Primary, and St Lawrence share a common vision which suits their local contexts.

Strong links and partnership working across the federation enable staff to share good
practice so that pupils flourish. Monitoring by leaders including governors demonstrates
that the vision is effective in motivating pupils and raising their aspirations. The school’'s
welcoming and inclusive culture means that pupils regardless of their backgrounds
aspire to ‘be the best that they can be.’

A stimulating curriculum is designed effectively and begins with the school vision. This
sparks inquisitive learning. Pupils gain valuable life skills that promote the vision’s drive
to create a purposeful school community. Imaginative activities such as a whole school
hike, shape a passion for learning. This strengthens the significance of the vision.
Carefully selected texts in English promote a wider understanding of a diverse world. In
line with the vision, a project investigating the lives of refugees, prompts pupils to show
compassion for others.

A programme of joyous and purposeful enrichment strengthens the impact of the
vision. For example, a visitor representing the Chinese community deepens an
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appreciation of religious celebrations. A special spirituality themed ‘doughnut day’,
which is common to both schools, provides awareness as pupils consider the centre of
their own being. Spirituality is intrinsic throughout the curriculum. This enables pupils to
reflect on the deeper meaning of their lives.

Mental health is a priority. Special spaces and designated time at the start of the week
ensure pupils are ready to learn. Pupils appreciate the school grounds where they
reflect and regulate their feelings. They share the importance of an old tree on the field
that pre-dates all the school buildings. School leaders signpost support for staff and
families. This creates an open atmosphere of care that permeates the school
community. In trying their best, pupils demonstrate impressive behaviour. Reward
systems are used effectively to inspire them to aim high each day. Special times of
worship celebrate success in demonstrating the core values. They know and
understand the relevance of restorative practices and openly forgive each other.
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